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schools no longer have the monopoly of information or qualification and know that their 
pupils need to see the relevance of schooling to the world of work and to the community in 
which they live- such schools actively seek partnership in the local businesses and 
professional community and welcome support from parents and other adults.
(OECD 1998:14)

It is now understood that sustainable development is a process of adaptive management and 
systems thinking, requiring creativity, flexibility and critical reflection. Through team work- 
stakeholder dialogue and decision making- and working across disciplines, social groups 
learn from each other as they consider options and the consequences of these options to the 
future.

(NEPAD 2002)
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Preface

This book developed from a deep feeling of the need to integrate labour market surveys in
Technical and Vocational Education and Training (TVET) and especially in TVET teacher
education in Sub-Saharan Africa. The vacuum leaves out a lot of useful hints that can ease the 
transition of graduates from school to work through meaningful collaborative liaisons
between TVET schools and the world of work. The dearth of profound and comprehensive
researches on the education of TVET teachers in Cameroon spurred it further.

The book investigates TVET teacher education in Cameroon under two circumstances: an
increase in Small and Medium-sized Enterprises (SMEs) and informal sector employment;
and international developments in BA and MA structures for TVET teacher education as
proposed by UNESCO. It explores an integrative, proactive and sustainable concept that may
strengthen the practical components in TVET teacher education both in its initial and in-
service training taking cues from local employment statistics, and informed by global and
international developments in TVET teacher education.

The study argues that there are unexploited organisational potentials that can strengthen the
practical components of TVET teacher education in Cameroon. The practical training in
ENSET is wanting in terms of structural organisations/relevance of learning/teaching forms
and internships, partly, as a consequence of financial limitations. Joint project works with
SMEs are overlooked, leading to poor connections and relationships with emerging labour
markets. Individualistic as opposed to cooperative learning styles are encouraged in ENSET
and these transcend into the predominant teaching approaches in TVET secondary schools.
On the other hand, the layout and structure of in-service training offers do not demonstrate
any underlying systematic concepts that serve the professional development of teachers. As a
result TVET teacher participation in in-service training offers is poor, in spite of the expressed 
desire of practising teachers for them. 

In order to exploit the available potentials to improve the adaptability of TVET to the world
of work, a lot of organisational and structural reforms are proposed. At the macro level, policy 
directives need to allow greater decision-making autonomy to ENSET, on the one side, and
on the other, encourage competition in TVET teacher training provisions by enabling an
appropriate platform for/and easing investment from private providers (especially religious
bodies) at the tertiary level, i.e., initiating competition between providers with an end towards
improving the quality of teaching in TVET schools in Cameroon. At the institutional level,
Labour Market Information System (LMIS), public-private partnerships with SMEs, on-the-
job training (structured-enterprise internships) and counselling services for job placements
should be integrated in TVET teacher training, in a bid to enhance both the competitiveness of 
TVET and employability of its graduates in line with emerging markets. ENSET besides
should coordinate in-service training for TVET teachers/policy makers, from which it can get
insights to strengthen its initial training. 

.

Vincent Suh Nanga
TU Dresden July 2007
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